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The NBISD Instructional Framework provides a coherent, district-wide system for
teaching and learning. It ensures access to grade-level standards, establishes consistent
instructional expectations, incorporates research-based strategies, aligns assessment systems,
and supports continuous growth for both students and teachers.

At the center of instruction is the learner — adaptable, collaborative, curious, interpersonally
intelligent, and a problem solver — who takes ownership of learning through meaningful,
rigorous, and equitable experiences.
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Foundation 1:
High Quality Curriculum & Plan for Learning

A guaranteed, viable, and standards aligned curriculum that ensures access and equity

for all learners while ensuring each teacher and PLC shares a consistent, state-aligned
interpretation of the TEKS.

Foundation 2:
High Impact Instructional Practices

Research-based teaching strategies and practices that promote rigor, engagement, and a
deep understanding of cognitive levels by increasing opportunities for students to think
critically, justify reasoning, solve complex problems, and transfer learning across contexts.

il Foundation 3:
. Assessment & Tools for Learning

Assessment is used to deepen learning by measuring student thinking and
understanding, and transfer of knowledge. Effective assessment is intentional, aligned,
and ongoing. It informs instruction, empowers students as owners of their own learning,
and drives continuous growth for both students and teachers.

ﬁ Foundation 4:
Conditions for Learning & Classroom Culture

Developed through district-wide staff input, this foundation reflects our shared
commitment to safety, belonging, meaningful learning, and continuous growth.

Appendix A: Glossary of Terms

A glossary of terms that will support understanding of the Instructional Framework.
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FOUNDATION 1:
HIGH QUALITY CURRICULUM & PLAN FOR LEARNING

B Plan with purpose: Design learning experiences that ensure clarity, coherence, and equity.”

1A High Quality Curriculum & T-TESS Alignment:
Standards Alignment Dimensions: 1.1, 2.2

Teachers have a foundational understanding of content and
curriculum to determine what students need to know and are able to:

e Use current and approved district curriculum and resources.
e Determine which standards are Essential Understandings.

¢ Deepen understanding of broader unit and content objectives while connecting to
students’ prior knowledge and real-world application.

e Consistently track and communicate progress.

1 Backward Design & Lesson T-TESS Alignment:
B Internalization Dimensions: 1.1, 1.2, 2.3

Teachers internalize the standards in the unit using current and
approved district curriculum and resources to:

e Review the district year-at-a-glance calendar (YAG) to determine the allotted time for
the unit.

¢ Determine and/or review the progression of standards to ensure vertical alignment
that builds upon students’ prior knowledge.

e Develop exemplars and success criteria to determine mastery.

¢ Identify possible student misconceptions at strategic points in the unit and lessons,
highlighting opportunities to inspire exploration, curiosity, and discovery.
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FOUNDATION 1:
HIGH QUALITY CURRICULUM & PLAN FOR LEARNING

B Plan with purpose: Design learning experiences that ensure clarity, coherence, and equity.”

1C Intentional Planning T-TESS Alignment:

Dimensions 1.1, 1.2, 1.3

Teachers plan lessons aligned to the cognitive demand of the
standard to:

e Write and communicate daily objectives that are achievable and aligned to the level
of cognition of the verb in the standard.

¢ Determine engagement activities that promote curiosity, problem solving, and
collaboration.

¢ Design intentional instructional tasks utilizing district curriculum, resources, and
technology that addresses the needs of diverse learners.

¢ Create questions that are aligned to different levels of cognition, scaffolding up to
higher levels.

e Establish checkpoints of understanding, including Formative Assessments.

1 Differentiation to Meet T-TESS Alignment:
D Diverse Learning Needs Dimensions: 1.3, 2.1, 2.4

Teachers strategically analyze data to:

o Differentiate student groups for targeted support.

e Adapt pacing to meet diverse learning needs using both quantitative and qualitative
data.

e Implement scaffolds and extensions based on students’ learning needs.
e Provide real-time feedback.

EVERY STUDENT. EVERY DAY. NB3XiSD



FOUNDATION 2:
HIGH IMPACT INSTRUCTIONAL PRACTICES

B  'Engage every learner through purposeful, rigorous, and visible teaching and learning.”

a Maximize Instructional Time T-TESS Alignment:

Dimensions 1.1, 2.5

Teachers utilize instructional minutes by:

e Ensuring materials are prepared and accessible.

¢ Delivering content in a clear, organized, and accessible manner with appropriate
pacing.

e Establishes an energetic rhythm that maintains student engagement, educes
downtime, and ensures curriculum standards are met.

e Maximize instruction from “bell to bell.”

2 High Impact Instructional T-TESS Alignment:
B Strategies Dimensions: 1.4, 2.3, 2.4, 2.5

Teachers utilize research based instructional strategies to:

e Ensure access to grade level content aligned to the cognitive level of the standards.
e Collaborate with students to establish high expectations for academic achievement.

e Balance wait time, questioning techniques and integration of student responses to
support student-directed learning.

o Skillfully provoke discourse that inspires student-led learning, deepens content
understanding, builds critical thinking, and problem solving.

e Adapt lessons using a wide variety of instructional strategies to address individual
needs of all students.
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FOUNDATION 2:
HIGH IMPACT INSTRUCTIONAL PRACTICES

B  'Engage every learner through purposeful, rigorous, and visible teaching and learning.”

2‘ Levels of Cognition T-TESS Alignment:

Dimensions 1.4, 2.3

Teachers intentionally design and facilitate learning experiences
across multiple levels of cognitive demand to:

Provide opportunities for students to engage in increasingly complex thinking
throughout the lesson by designing tasks that require students to explain, justify,
defend, and extend their thinking using evidence and academic language.

Utilize questioning strategies that promote analysis, reasoning, problem solving,
and pique curiosity.

Provide opportunities for students to generate and ask questions to actively engage
them in ownership of their learning.

Provides opportunities for students to self-monitor and self-correct mistakes.

Balances conceptual understanding and procedural recall to support deep and
meaningful learning.
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FOUNDATION 3:
ASSESSMENT & LEARNING TOOLS

“Assessment is for learning, not of learning. It is used to guide instruction, provide feedback,
and support growth throughout the learning process.”

3 Alignment to Learning T-TESS Alignment:
A Objectives Dimensions 1.1, 1.3

Teachers ensure instructional planning, learning experiences, and
assessment practices are aligned to the learning objective by:

e Ensuring assessments are tightly aligned to clearly articulated learning objectives and
state content standards.

¢ Developing success criteria that is explicit and measurable, aligned to the cognitive
demand of the standard.

¢ Developing tasks and questions that reflect what students are expected to know and
be able to do at the intended level of rigor, promoting depth of understanding.

e Empowering students to clearly explain the learning target, why it matters, how their
success will be measured, and monitor their own progress towards mastery during
lesson.

3 Cognitive Rigor & Depth of T-TESS Alignment:
B Thil‘lkil‘lg Dimensions 1.2, 2.2

Teachers intentionally design assessments and learning tools to
measure levels of cognition by:

e Incorporating a range of cognitive demand that progresses from understanding and
application to analysis, evaluation, and problem solving, promoting transfer of
learning across contexts.

¢ Matching the cognitive demand of assessments to the rigor of instruction.

e Empowering students to routinely explain, analyze, create, and apply learning in new
and varied contexts.
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FOUNDATION 3:
ASSESSMENT & LEARNING TOOLS

“Assessment is for learning, not of learning. It is used to guide instruction, provide feedback,
and support growth throughout the learning process.”

3c Formative Assessment T-TESS Alignment:

Dimensions 1.2, 2.3

Teachers utilize formative assessments throughout instruction to
monitor learning and guide next steps by:

¢ Embedding assessments before, during, and after learning.

e Using multiple measures such as observations, discussions, student work, and checks
for understanding.

e Using assessments as a diagnostic tool to surface misconceptions and inform next
instructional steps.

e Gathering consistent evidence of learning to monitor progress and adapt instruction.

3D Summative Assessment T-TESS Alignment:

Dimensions 2.4, 3.1

Teachers use summative assessments to evaluate student learning
and measure mastery of standards by:

¢ Designing aligned assessments that require students to analyze and apply their
knowledge.

e Using a variety of summative measures such as district unit assessments,
performance tasks, projects, and teacher created common assessments.

e Calibrating scores and refining assessment practices to ensure consistency and
alignment across classrooms.
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FOUNDATION 3:
ASSESSMENT & LEARNING TOOLS

“Assessment is for learning, not of learning. It is used to guide instruction, provide feedback,
and support growth throughout the learning process.”

3E Data Ownership & Feedback T-TESS Alignment:

Dimensions 2.4, 3.1

Teachers use data to provide feedback as a catalyst for growth by:

¢ Providing timely, specific, and actionable feedback to students.
e Creating opportunities for students to use feedback to reflect, adapt, and set goals.

e Intentionally building structures for peer feedback, self-assessment, and
metacognition.

e Supporting students in taking ownership of their learning through articulating their
thinking and monitoring their progress.

3 Intentional Use of Data for T-TESS Alignment:
F Planning & Differentiation Dimensions 1.2, 2.1

Teachers use assessment data to inform responsive teaching by:

¢ Analyzing assessment data to identify misconceptions, learning gaps, and
opportunities for extension.

e Adjusting instruction through differentiation, scaffolds, intervention, or enrichment
based on student needs.

e Using data to guide instructional planning, flexible grouping and pacing.

e Implementing a variety of instructional strategies to meet the diverse learning needs
of students.
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FOUNDATION 3:
ASSESSMENT & LEARNING TOOLS

“Assessment is for learning, not of learning. It is used to guide instruction, provide feedback,
and support growth throughout the learning process.”

3G Equity & Access T-TESS Alignment:

Dimensions 1.3, 2.4

Teachers design and implement assessment practices that ensure
access for all learners by:

e Ensuring assessments are fair, inclusive, and aligned to rigorous learning goals.

e Intentionally planning and implementing appropriate accommodations, linguistic
supports, and scaffolds.

e Honoring diverse ways students demonstrate understanding and engage in the
learning process.
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FOUNDATION 4:
CONDITIONS FOR LEARNING & CLASSROOM CULTURE

B 'Build a classroom culture where every learner feels safe, seen, and supported to take risks and grow.”

4A Environment T-TESS Alignment:

Dimensions 3.1, 3.3

Teachers create environments that promote curiosity, adaptability,
collaboration, and interpersonal intelligence by:

¢ Creating equitable learning environments that provide all learners with meaningful
access to resources needed to engage deeply in learning and demonstrate success.

e Designing calm, organized, and purposeful learning spaces that encourage focus,
engagement, and meaningful interactions.

¢ Creating an environment where mistakes are recognized as part of the learning
process, and students are encouraged to take academic risks.

% Engagement T-TESS Alignment:

Dimensions 1.4, 3.3

Teachers create engaging classroom cultures that encourage
curiosity, problem-solving, and collaboration by:

e Promoting leadership through opportunities for students to facilitate discussions, lead
learning, and manage classroom responsibilities.

e Prioritizing student voice and choice through inquiry, collaboration, critical thinking,
and active participation.

¢ Empowering students to independently manage materials, collaborate productively,
and demonstrate responsibility.

e Encouraging students to collaborate and persevere through challenges.
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FOUNDATION 4:
CONDITIONS FOR LEARNING & CLASSROOM CULTURE

B 'Build a classroom culture where every learner feels safe, seen, and supported to take risks and grow.”

4C Relationships T-TESS Alignment:

Dimensions 1.3, 3.2, 3.3

Teachers cultivate strong relationships grounded in trust, empathy,
dignity, and respect by:

¢ Strengthening students’ interpersonal intelligence and collaborative skills through
positive relationships, and meaningful interactions.

e Establishing relationships built on respect and trust so that students feel safe to take

risks.

* Nurturing student to student relationships in order to build an inclusive learning
community.

% Routines T-TESS Alignment:

Dimensions 3.1, 3.3

Teachers establish consistent routines and systems that promote
adaptability, reflection, accountability, and continuous growth by:

¢ Designing classrooms with clear expectations and consistent procedures.

¢ Implementing consistent systems that help students adapt, reflect, and take
ownership of their learning.

o Establishing expectations that support accountability and shared responsibility.

¢ Creating systems and structure that protect instruction and increase time spent on
learning opportunities.
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Appendix A: Glossary of Terms

Bloom’s Taxonomy: a hierarchical framework for classifying educational learning
objectives into levels of complexity, from basic recall to higher-order thinking like
creating new ideas

Cognitive Load: the total mental effort used in working memory to process information
and complete tasks

Depth of Knowledge: defines the cognitive complexity or depth of thinking required
for a task

Differentiation: providing several different learning experiences which address
students’ individual needs; teachers need to be flexible to learners of different abilities

District Curriculum: organized set of learning expectations, instructional resources,
pacing guidance, and assessment frameworks developed or adopted by a school district
to ensure students receive aligned, coherent instruction across classrooms and campuses

District Provided Resources: instructional resources which have been vetted and
provided by the curriculum department for the entire district

Equitable Assessment: assessment practices that provide all students access to
demonstrate learning by removing barriers and honoring diverse strengths while
maintaining rigor

Essential Understandings: priority core concepts and processes central to the
content, representing deep, transferable knowledge students should understand and
apply beyond the classroom

Exemplar: a model example that clearly demonstrates the level of quality, rigor, or
performance expected

Feedback: actionable information provided to students about their learning that guides
improvement and next steps

Formative Assessment (Assessment for Learning): ongoing processes used by

teachers and students during instruction to gather evidence of learning and adjust
teaching and learning to improve outcomes
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Appendix A: Glossary of Terms

Higher order Thinking: complex cognitive skills that go beyond memorizing facts,
involving analyzing, evaluating, and creating information to solve problems, make
judgments, and generate new ideas. It builds on lower-order skills like remembering and
understanding, applying knowledge in hew ways, and making connections between
concepts, making it crucial for critical thinking, innovation, and deeper learning.

Instructional Responsiveness: the practice of adjusting instruction based on
evidence of student learning

Lesson Internalization: the process teachers use to deeply understand a lesson
before teaching it so they can deliver instruction with clarity, purpose, responsiveness,
and alignment to student needs

Level of Cognition: the complexity of thinking skills, most famously defined by Bloom's
Taxonomy as a hierarchy from basic recall to higher-order creation, including
remembering, understanding, applying, analyzing, evaluating, and creating, to guide
learning objectives and assessments

Pedagogy: the art, science, and practice of teaching, focusing on how educators teach
and facilitate learning, including their methods, strategies, and beliefs about how
students learn best, from classroom management to assessing progress. It's about the
whole teaching process

Productive Struggle: the valuable, temporary difficulty students experience when
tackling challenging tasks slightly beyond their current skill level, promoting deeper
learning, critical thinking, resilience, and self-efficacy, rather than just memorizing easily
accessible answers, by encouraging perseverance and innovative problem-solving with
appropriate teacher support. It involves cognitive engagement, making mistakes, and
finding solutions, building lasting understanding and skills, unlike unproductive struggle
which overwhelms
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Appendix A: Glossary of Terms

Profile of a Learner:

e Adaptabiliy: NBISD learners demonstrate self-reflection, resilience, and
resourcefulness as they anticipate challenges, navigate uncertainty, and adjust their
approach to changing conditions

e Collaboration: NBISD learners communicate effectively to understand when and
how to leverage the strengths and ideas of others, cultivate networks, and make
valuable contributions in order to achieve stronger outcomes or collective goals

e Curiosity: NBISD learners explore new ideas and experiences with
open-mindedness, a desire to learn, and the capacity to think critically and creatively,
and synthesize information in order to demonstrate deep understanding

o Interpersonal Intelligence: NBISD learners build self-awareness of their emotions
and social skills, enabling them to convey their ideas appropriately, resolve conflict
constructively, and establish strong relationships.

e Problem-Solving: NBISD learners apply prior knowledge, model situational
awareness, and seek clarity in order to identify problems, and develop or evaluate
innovative approaches that lead to multiple possible solutions

Qualitative: understanding concepts and experiences through non-numerical data,
such as interviews and observations

Quantitative: measures variables and tests theories using numerical data such as
surveys and experiments

Research Based Instructional Strategies: teaching methods, techniques, or
interventions that have been rigorously studied and proven effective

Scaffolds: a temporary teaching strategy where educators provide structured support
(tools, guidance, examples) to help students learn new concepts or skills, gradually
removing it as students gain competence, enabling independence

Scope & Sequence: an educational roadmap outlining what content and skills (scope)
are taught and in what order (sequence) over a period, ensuring a logical progression
from simple to complex, building foundational knowledge for deep understanding across
subjects

Stakeholders: individuals or groups with a vested interest in the success and welfare of
a school or the entire system. Includes students, parents, teachers, administrators, staff,
and the wider community, local businesses, and government, all contributing through
direct involvement or indirect impact to ensure quality learning and positive outcomes for
students
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Appendix A: Glossary of Terms

Student Dialogue: meaningful conversations between students and teachers, or
among students themselves, to build understanding, develop critical thinking, and foster
community, often involving active listening, shared inquiry, and respectful exchange of
diverse perspectives on academic or personal topics, moving beyond simple debate to
create shared meaning

Student Ownership: the degree to which students understand learning goals, monitor
their progress, and take responsibility for their growth

Success Criteria: clear, specific descriptions of what successful learning looks like and
how it will be measured

Summative Assessment (Assessment of Learning): evaluations used to measure
student learning at the end of a unit, course, or instructional period
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